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RaUonale.——Occupatjona]. information is being widely used in
American education today, especially on the secondary and college levels.
In an effort to assist the individual student in acquiring the attitudes,
information, and understanding of himself and of his present and future
environment needed to make wise choices and adjuètments, the American
school has instituted the guidance services.1 An important aspect of
these services is the information service which encompasses occupational
information. Shartle says, “Occupational information is information
about the world of work’L_it is essentially a description of man ts work
and its related conditions.2 More specifically, occupational informa
tion includes information on the nature of work, working conditions,
qualifications, remunerations, as well as the supply and demand, trends,
outlooks and opportunities.
The use of occupational information is broad in scope. One of the
first and a wide—spread use of it is in individual or personal decision—
making. This might involve such matters as choosing a job or career,
entering or changing occupations, becoming vocationally rehabilitated,
kee E. Isaccson, Career Information in Counseling and Teaching
(Boston: Al].yn and Bacon, Inc., 1966), p. 7.
2Carroil Shartle, Occupational Information (Englewood Cliffs,
New Jersey: Prentice—Hall, Inc., 1959), p. 1.
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or preparing for retirement. It has been determined that there is a
need for continuous exposure of the individual to different types of
occupational information throughout the stages of his vocational develop—
ment. The high school student has need for certain accurate and up—to—
date information at this stage of his career in order to make adequate
preparation and training for entry- into the world of work. Recognizing
this need and the complex occupational demands of our changing society,
counselors in schools throughout the country are increasingly concerning
themselves with the dissemination and use of occupational information.
There are a number of techniques for imparting occupational infor
mation, all of which have their advantages and disadvantages requiring
them to be adapted to the particular situation for which they are used.
However, investigations into the uses of these techniques have indicated
a preference for one type of technique over another. Counseling with
individuals is considered very desirable and can be very effective
because the counselor is able to concentrate on individual needs.
However, time does not always allow the extensive use of this technique
with enough individuals. Among the group methods of imparting occupa
tional information, a course in occupations appears to be desired over
other methods of imparting information through the formal curriculum.
The career conference appears to have advantages over the career day, and
the group conference over the career conference mostly because of the
time, expense and amount of scheduling involved in the first two. The
field trip, while requiring adequate time and planning, is highly desir
able for presenting first—hand, up-to—date information which will
stimulate the student to further inquiry and discussion. Career clubs,
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assemblies and publications are good methods which offer an opportunity
for the students to participate and become involved. Displays and
bulletin boards offer an effective means of stimulating the student and
enable one to incorporate a large amount and variety of information.
The wise counselor will want to consider using all possible media
in helping the student to assimilate occupational information as his
needs demand. It is incumbent upon each counselor to determine the
techniques which can best be employed in imparting the type of occupa
tional information that meets his students’ needs.
Evolution of the problem.——Interest in this problem arose as the
result of the course in Occupational Information in which the writer
was enrolled in the fall of 1967. During the course stress was placed
upon securing accurate, up—to—date occupational information, devising
an adequate method for filing it, and using effective methods for
imparting it to the student.
Seeing the importance of having occupational information available
and utilizing it extensively in the high school, the writer felt that
this would be a vital area to investigate. It was believed that the
results of the data from this study would serve to re—emphasize and call
attention to the need for strengthening this area whenever and wherever
possible.
Contribution to educational know1ed~e.——The choice of an occupation
in the ever—changing, complex society of today is the tremendous task
which faces our youth. With some 22,000 occupations from which to choose,
it is evident that they need a substantial amount of reliable, up—to—date
occupational information and assistance in relating it to themselves, in
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order to find their place in the world of work.
The data provided in this study indicate the counselors’ sources
of occupational information, the techniques for disseminating occupational
information, and the extent to which an organized, comprehensive system
of occupational information is available in the high schools nf~ Georgia.
The findings from this study may serve to provide a comparative basis
for guidance counselors to evaluate their programs; to increase the
general knowledge of the use of occupational information; and to increase
the awareness of the needs in the area of occupational information.
Statement of the problem.——The problem involved in this study was
to determine the availability of occupational information in the high
schools of Georgia and the extent to which it is put to use by the
guidance counselor. Special consideration was to be given to innovative
techniques for the dissemination of occupational information.
Purpose of the study.——The general purpose of this investigation
was to discover and compare the sources, techniques and uses of occupa
tional information by guidance counselors in the high schools of Georgia.
The specific purposes to be achieved were:
1. To ascertain the sources from which counselors obtain
occupational information.
2. To discover the techniques, including the innovative
techniques, used by- counselors for disseminating occupa
tional information.
3. To ascertain the grade levels at which occupational
information was most often included in the formal curri—
culum.
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4. To determine the extent to which information about new
occupations was incorporated into the informational
services.
5. To determine the extent to which the information was
presented in an organized manner.
Definition of terms.--Occupational information and disseminate are
terms defined in this study as follows: (1) occupational information is
information about the world of work—it is a description of man’s work
and its related conditions, including information on the nature of work,
working conditions, qualifications, remunerations, as well as supply and
demand, trends, outlooks and opportunities; (2) disseminate means to
discriminately utilize for the benefit of the student.
Method of research.——The descriptive survey research method was
used in this study, utilizing the questionnaire for gathering the
necessary data.
Research procedure.——The procedural steps foilowed in the study
were as follows:
1. Permission to conduct the study was secured from the school
authorities.
2. The related literature pertinent to the study was reviewed,
summarized and organized for interpretation.
3. A random sample of 100 guidance counselors and their
respective schools was taken from the l967—6~ register of
guidance counselors in the Georgia Public School Systems
published by the Georgia State Department of Education,
Guidance, Counseling and Testing Services.
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4. The questionnaire was constructed and validated by the
use of five guidance counselors in a pilot study.
5. Questionnaires were mailed to the 100 guidance counselors
included in the sample. Fifty questionnaires were returned.
Follow—up was made in one week. Four more questionnaires
were returned.
6. Frequency and per cent were used to analyze and interpret
the data. The data are presented in tabular form and in
rank order in Chapter II.
7. Findings, conclusions, implications and recommendations
are presented.
Limitations of the study.-—The limitations of this study were:
(1) The questionnaire as a instrument for gathering the data has limita
tions which make it subject to error. Care was taken to reduce these
limitations to a minimum. (2) The effects upon the validity due to
subjectivity in the responses of the counselors was recognized in the
interpretation of the data.
Locale of the study.—The study was conducted in 100 high schools
located throughout the state of Georgia.
Description of the sub.jects.—Fifty—two guidance counselors from a
random sample of 100 high schools in Georgia provided the data for this
investigation. While questionnaires were sent to 100 counselors and 54
questionnaires were returned, the writer was only able to use 52 of this
number in the study.
Description of the instrument.——The questionnaire was constructed
to collect the desired data from the subjects by use of specific sources
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and techniques taken from Occupational Information by Carroll Shartle and
Occupational Information by Robert Hoppock, and from current professional
journals. Responses were required to indicate a frequency of use: often,
sometimes, seldom and never. These were defined for the respondents as
follows: often——weekly, sometimes——monthly, seldom——yearly, and never——
not at all. The questionnaire contained 54 items.divided into three
categories: Specific Provisions for Occupational Information, Sources
of Occupational Information, and Techniques for Using Occupational Infor
mation. Questions were asked about the organization of the occupational
information. The questionnaire permitted the respondents to indicate the
grade levels at which the information and techniques are employed.
Survey of related literature.——A review of the literature related
to this study points to the need for the intensive and extensive use of
occupational information in our schools today and of methods for impart
ing it to our youth. Vast changes in our American society, such as the
increasing complexity and interdependence in the world of work, the
continually expanding standard of living, the concern for effective
utilization of brainpower and manpower in the technological competition
between democracy and other ideologies, and the concern for human values
and welfare, can be observed.’ As our society becomes more complex,
individuals can make direct contact with ever smaller segments of the
worlds of work and education; as kinds of occupations ~olfferate, each
individual knows personaily a smaller sample of all possible kinds of
‘R. H. Mathewson, “Manpower or Persons: A Critical Issue,11 ~
Personnel and Guidance Journal, XLIII, No. 4 (December, 1964), pp. 33~—
342.
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workers.1 The high school student who is forced to find his occupational
identity in this increasingly complex world of work needs, among other
things, access to the proper occupational information. Government
officials, educational authorities, counselor educators, and guidance
counselors alike recognize the need to assist youth of today in this
plight. As part of the guidance function, the guidance counselor has
been designated to assume this responsibility in the school.
Since guidance was accepted as being ~‘imarily vocational in nature
in its early stages of development, occupational information is the
oldest phase of the Information Service. However, an increase in focus
upon the use of occupational information is evident. Clark and Murtland,
in writing about present practices and historical development of occupa
tional information in 1946 stated, “The need for a scientific approach
to the collection and dissemination of occupational information has
probably never been more acute. The extensive development of personnel
~ograms in schools, industry, and co~unity agencies points to a paral
lel need for a. thorough understanding of the background and growth of
techniques in occupational information and research.”2 According to
Norris, Zeran and Hatch, the largest amount of useful material specifi
cally prepared to assist youth and adults to obtain valid information
about present and probable future opportunities is in the field of
F. Baer and Edward C. Roeber, Occupational Information: The
Dynamics of Its Nature and Use (3d. ed.; Chicago: Science Research
Associates, Inc., 1964), p. 359.
2FJ.órence E. Clark and Cleo Murtland, “Occupational Information
in Counseling: Present Practices and Historical Development,”
Occupations, XXIV(May, 1946), p. 451.
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occupational information. However, this is the area in which there
probably exists the widest gap between the available materials, on the
one hand, and the knowledge of their availability, on the other.1
The guidance counselor must be familiar with the maj or industrial
and occupational groupings, with the sources of occupational information,
and with the most effective methods of using these sources to find the
answers to the questions which he and his counselees have about the
world of work. In addition to a general knowledge of the world of work,
the counselor must be aware of the many factors that act to transform
the industrial picture from one decade to another, and sometimes from
year to year. He must know where to find information that may affect
the future of an occupation, and he must know how to interpret this
information.2
Robert Hoppock, in discussing the matter of the use of occupational
information in making occupational choices raises the question, “Nhy
study occupations?” He contends that there are at least five reasons
why the wise choice of an occupation is important and why facts about
jobs are essential to this choice.
1. The choice of an occupation may determine whether one will
be employed or unemployed.
2. The choice of an occupation may determine success or failure.
3. The choice of an occupation may determine whether one will
e~joy or detest his work.
1Willa. Norris, Franklin R. Zeran, and Raymond N. Hatch, The




4. The choice of an occupation influences almost every
other aspect of life.
5. Occupational choices determine how a de~cratic society
will utilize its manpower.
6. Occupational information is indispensable?
Similarly, Kitson stresses that every person must choose an occupation:
(1) in order to earn a living; (2) in order to be happy; (3) in order
to satisfy human needs; (4) because occupations have become specialized;
(5) because capacities of individuals vary; and (6) in order to avoid
the evil results of drifting.2
A major concern of the counselor should be his sources of occupa
tional information. Occupational information like occupations is ever
changing. The counselor will be faced with the tremendous task of keep—
ing this information up to date. Shartle suggests that “occupational
information must be collected, processed, and used with the same degree
of accuracy and care that is characteristic of any scientific investiga
tion in the field of the social sciences.”3 It must certainly be properly
secured, evaluated and applied. He feels that “the analysis of the
individual is of limited value unless it is accompanied by authentic
information about occupations. . . ~
1Robert Hoppock, Occupational Information (New York: McGraw—Hill
Book Company, 1967), pp. 1—4.
2Harry D. Kitson, I Find My Vocation (4th ed.; New York: McGraw—
Hill Book Company, Inc., 1954), pp. 1—6.
3Shartle, Occupational Information, p. 19.
4Thid., p. 21.
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Original sources of all occupational information are the worker
himself, the employer for whom he works and the government agency which
issues licenses and regulates other employment activity. Information
from these basic sources is acquired ordinarily in three ways——by job
analysis, by community survey, or by the follow—up survey.~
It has been found that in performing his duties, the counselor
rarely engages in job analysis. Nevertheless, it is important that he
understand the process of job analysis, so that the information produced
by job analysis can be utilized more effectively with students. Counse
lors should be aware that the job analysis technique may be the only way
that they can obtain accurate, up—to—date information about jobs within
the local community; and on occasion they may find the need to become
involved in job analysis.2
According to Forrester, a local survey is one of the best methods
of revealing the picture of occupational opportunities in a community;
it gives reliable information about the number and kinds of actual
positions available. Means by which an occupational survey may be accom
plished include a study of local industries, a survey of jobs held by
alumni, and a survey of current placements made by the school or public
employment service.3
The secondary or intermediate source of occupational information
is publications. Isaacson lists the sources of published occupational
1lsaacson, Career Information, p. 282.
____ p. 283.
3Gertrude Forrester, Methods of Vocational Guidance (Boston: D. C.
Heath and Company, 1951), pp. 407—8.
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information as government agencies, commercial publishers, professional
and industrial organizations, educational institutions, periodicals,
audio—visual materials and indexes.’ ~om these sources are obtained
various types of printed occupational materials. Some of those which
appear in the NVG~ Bibliography of Current Occupational Literature are
career fiction, biography, occupational monograph, occupational brief,
occupational abstract, occupational guide, job series, business and
industrial descriptive literature, occupational and industrial descrip
tion, recruitment literature, poster or chart and article or reprint.2
Hoppock states that the Occupational Outlook Handbook is perhaps
the most widely used of all sources of occupational information. To
supplement the handbook most schools maintain a collection of occupa
tional pamphlets. In addition he feels that the following are valuable
references which belong in every counselor’s library: the Dictionary
of Occupational Titles, the Job Guide for Young Workers, the Counselor’s
Guide to Occupational and Other Manpower Information, and the local
classified telephone directory.3
Kuntz and Jettson made a study in which they had 268 certified
school counselors in Texas, Missouri, .~rkansas, and Oklahoma rate 52
sources of occupational information on a checklist for usefulness and
also indicate frequency of use. The top ten for usefulness were:
1. Occupational Pamphlets (Forrester)
2. Life Adjustment Booklets (SRA)
3. Career Monographs
1lsaacson, Career Information, pp. 287—93.
____ pp. 294—95.
3Hoppock, Occupational Information, pp. 29—30.
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4. Occupational Outlook Handbook
5. American Job Series (SRA)
6. Personnel and Guidance Journal
7. Materials form Professional Associations
8. B’nai B’rith Vocational Monographs
9. School and College Placement
10. Chronicle Guidance Reprints
In terms of frequency of use the top ten were ranked as follows:
1. Dictionary of Occupational Titles
2. U. S. Navy Occupational Handbook
3. Occupational Outlook Handbook
4. Air Force Publications
5. Life Adjustment Booklets (SRA)
6. Occupational Pamphlets (Forrester)
7. Career Monographs
8. Army Publications
9. Occupational Outlook Bulletins 1
10. Vocational Guidance Pamphlets (NAN)
Baer and Roeber point out that none of the problems in developing,
keeping up to date, and making accessible a relatively comprehensive
coilection of materials and media has been to accomplish this objective
without spending much money.” However, careful study of these materials
has revealed that they alone cannot provide adequate occupational and
educational information resources.2
Equally important to the utilization of occupational information
are the techniques used for putting it across. There are two principal
means which are employed——through individual counseling and through
group activities.
Shartle speaks of the role of occupational information in the
counseling process as being an important one. Even in counseling on
1J. E. Kuntz and C. T. Jettson, “Use and Appraisal of Occupational
Literature by Secondary School Counselors,” The Personnel and Guidance
Journal, XXXVII, No. 6, pp. 441—43.
2Baer and Roeber, ~c~ipational Information, pp. 364—65.
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educational or social problems the matter of vocational choice is often
involved.~- Brayfield has suggested that in individual counseling the
counselor may reinforce the client as to his accuracy of occupational
information or supply information to reorient the counselee toward a
more realistic choice. He can also motivate or arouse the interest of
the client in a field of work by supplying information.2 Brayfield
reports that recent emphasis is upon highly selective, individualized use
of occupational information carefully integrated into the counseling
process with the concept of “client readiness” given a high priority.
There is no “formu1a”~ in individual counseling for using occupational
information.3
F~om Speer and Jasker’s inquiry into the influence of occupational
information on occupational goals it appeared that when occupational
information was obtained solely from undirected reading or other indirect
sources, the clients tended to select goals unsuitably high. They
recommend guided reading directed by an experienced counselor and subse
quently discussed with a counselor4
Techniques for imparting occupational information to groups are
numerous in number and must be adapted to the situation. According to
the literature, while some are preferred over others, all have their
advantages and disadvantages.
‘Shartle, Occupational Information, p. 13.
2A. H. Brayfield, Readings in Modern Methods of Counseling (New York:
Appleton—Century—Crofts,Ino., 1950), p. 123.
3A. H. ]3rayfield, “Dissemination of Occupational Information,”
Occupations, XXIX, No. 6, p. 412.
4G. S. Speer and L. Jasker, “The Influence of Occupational Informa
tion on Occupational Goals,” Occupations, XXVIII, No. 1, pp. 15—17.
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Baer and Roeber speak of “exploring roles through extraclassroom
activities.” They suggest that career conferences, assemblies, school
clubs, college days and conferences, commencement programs, interviews
with workers and employers, displays, field trips, orientation programs,
meetings of special interest groups, publications, and the school’s
intercommunication system——all of which are nonc].assroom channels—have
been used to impart information? In addition, roles can be explored
through the formal curriculum—in regular classes, through a work
experience program and an occupations curriculum.2
The Skills of the Work Force Program of the Department of Labor
was .a program intended to stimulate an increase in the numbers of
qualified workers in the skilled occupations and professions and to
assist in any practical way in broadening the skills of the entire work
force. James P. Mitchell, Secretary of State, suggested that guidance
counselors could put renewed emphasis on their program to stimulate
interest in skill development and vocational planning in their own schools
by helping the administration, teachers, and students to understand the
need for such specific approaches as courses or units in occupations, in
vocational planning, and in getting and holding a job; career days,
assemblies, plant visits, and occupational expositions; and opportunities
for vocational exploration as a part of educational experience through
organized programs of part—time work, summer work, and cooperative school
work programs.3
1Baer and Roeber, Occupational Information, p. 382.
___ pp. 393—95.
3James Burneide, “Relating Subject Matter and Occupations to Heighten
Student Interest,” School and Community, XLVIII (February, 1962), pp. 10—11.
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The secondary schools of Los Angeles County were surveyed to
determine the group guidance procedures used in the dissemination of
occupational information. Reports were received from 38 high schools
and 10 junior high schools. Following are some of the conclusions drawn:
1. The dissemination of occupational information through
group activities has become an integral part of the
secondary school program. Individual counseling, however,
by both counselors and teachers was stressed as a supple—
mantto group work.
2. Two levels, or phases of the program appeared evident.
The occupations unit is presented in the ninth or tenth
grade and again in the twelfth grade at many schools.
A distinct trend was noted over past years during which
time increased emphasis was given to vocational guidance
at the lower level.
3. A definite trend was noted away from the use of counselors
to the use of teachers as those responsible for the
dissemination of occupational information through group
activities.
4. Contact with the community was reported as a significant
strong point in the program. Contacts involved such acti
vities as career day, consultants, tours, observations on
the job, and work experience.
5. The need for current and appropriate materials was mentioned
most frequently as a weak point. Consultants and person~l
contacts with business were judged to be very important.
Burnside reports a persistent probleai in schools today to be that
of students entertaining unrealistic goals or no career goals at all.
Because of the bulk of cases to be handled, part of the burden of
helping students seek realistic goals lies with the classroom teacher.
He suggests that a good method of beginning study of an occupational
field night be to divide the class into groups according to interest
1Harold J. Reed, “Disseminating Occupational Information in Los
Angeles County,” The Personnel and Guidance Journal, XXXIII (March, 1955),
pp. 389—92.
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areas and assign each group an occupational survey of its area.’
San Diego County was able to develop an effective career conference
concept based on interest testing and coordinating the efforts of the
teachers, the guidance staff and business and industry. It was found
that such a plan was valuable because students were not restricted to
investigation of a single occupation nor to any one interest area. By
participating in an the career conferences they could see examples of
occupations in the entire range of interests.2
In Greater Long Island, New York, high school counselors and the
local New York State Employment Service representatives sought to give
life to the “Occupations” classes and to help the often neglected student
who is “just going to work” upon graduation by initiating a Job—O—Rama.
Local commerce and industry were brought together to present their wares
and discuss their needs. Participating students, parents, counselors,
and representatives of the New York State Employment Service, local
commerce and industry reported that the program (i) provided valuable
information concerning local vocational opportunities and (2) opened
lines of communication between all persons and agencies interested in
youth and their assumption of adult civic responsibility.3
Dolores Kable has found a solution to two problems of the school
guidance worker——that of arranging the guidance bulletin board so that
1Herbert Dittersdorf, “Subject Matter Centered Career Conferences,”
Vocational Guidance Quarteriy, X (Summer, 1962), p. 249.
2Erven Brundage and Stanley D. Frank, “The Career Conference Concept
in San Diego County,” The Personnel and Guidance Journal, XL (October,
1961), pp. 174—76.
3llerbert S. Parker, “Ever Hear of a Job—O—Raina?” The Vocational
Guidance Qpartez~y, VII, No. 1 (Autumn, 1958), pp. 11—13.
is
it forms a meaningfuJ. display of occupational literature, and second,
providing practical job experience for students. She suggests that it
is possible to have an attractive bulletin board produced by students
desiring job experience. Practical purposes served in letting students
produce occupational studies for the builetin board are: (1) the
students involved in the project will be experiencing a type of non—
paid job experience of an extra—curricular nature; (2) this can be a
profitable learning experience in terms of teamwork, actual production
of bulletin board assignments, and practical knowledge concerning various
occupations; and (3) the entire student body can benefit in being made
more aware of occupational choices, and wiil probably be more acceptant
and interested in the bulletin board since it is a student project.1
Catherine Beachley, reporting on the results of more than 100
county—wide guidance telecasts in the school system of Washington County,
Maryland, states that it is now possible to speculate on the future of
television as a means of dealing with careers and related occupational
information. Findings from the project suggested eleven values in
presenting careers via television. Prom the point of view of the prà—
ducer, participants, counselors, and students career telecasts seem to
be presenting occupational information effectively.2
Since 1962, a group of social scientists at the John Hopkins
University, Baltimore, Maryland, have been experimenting with learning
1Doiores Kable, “Guidance Bulletin Boards: A New Look,” The
Vocational Guidance Quarterly, VII, No. 1 (Autumn, 195S), pp. 9—li.
2Catherine Beachley, “Careers via Closed—Circuit Television,”
The Vocational Guidance Quarterly, VII, No. 2 (Winter, 1958—59), pp. 67—
70.
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devices designed to overcome the discrepancy between the world of careers
as seen by the adolescent and as seen by the adult. The materials
developed combine the game with a technique that is essentially a product
of our technologjc~ era——the simulation or simulated environment. The
underlying Philosophy of the Hopkins project is that the cimulation game
can serve a double function: involving higher proportions of students
in classroom activities, and giving students some realistic glimpses of
the world outside the school.
The Life Career Game is a simulation of certain features of the
labor market, the “education market,” and the “marriage market,” as they
now operate in the United States and as projections indicate they will
operate in the future. The purpose of the game is to give students an
understanding of these institutions and some advance experience in plann
ing for their own future. Field testing with the game indicates that it
can arouse student interest, Communicate factual information about career
decision_making, and give young people a realistic, if vicarious, experi
ence of certain aspects of adult life.1
Imparting occupatiomal information through the currieujtm~ is
increasingly stressed and encouraged. Occupatjo~j, experts are agreed
that this method provides an effective approach to Presenting Occupa
tional information
Edward I. Bouie, in examining the program of study of the Avondale
High School, Avondale, Georgia, found that:
1. The vocational and regular courses in the curricuj~
provided little opportunity for students to investigate
the Occupational areas of their interests.
1Sarane S. Boocock, “The Life Career Game,” The Personnel and
Guidancj~~ XLVI, No. 4 (December, 1967), pp. 328—29.
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2. The vocational needs and interests of the students were
given very little consideration in terms of providing
information, literature, and experiences of a vocational
nature.
In a study of the vocational instruction in the J. F. Boddie High
School as determined by the occupational choices of former students from
1953 to 1959, B~ckom found the implications to be that the vocational
instruction program was inadequate in presenting information of a
vocational nature consonant with the vocational needs, interests, and
aspirations of the graduates; and that the negative responses of a large
percentage of the graduates suggested their need for more information of
a vocational nature.2
In a report of student reactions to a course in the ninth grade of
the public schools of Newark, New Jersey, the results were summarized as
follows:
1. Retention of the course was strongly supported, with only
6 per cent of both graduates and drop—outs recommending
that it be dropped.
2. Overwhelmingly, the students said that the course should
be retained as a required subject, more than 80 per cent
of both graduates and drop—outs being of this opinion.
3. Feelings were divided about the grade placement of the
course. About one—half of the graduates thought it should
be placed in the eleventh or twelfth grades, while most
of the drop—outs wanted it retained in the ninth grade.
1Edward L. Bouie, “A Study of Vocational Education, Vocational
Opportunities and the Vocational Status of the Graduates of the Avondale
High School, Avondale, Georgia, 1946—1953” (unpublished master’s thesis,
School of Education, Atlanta University, 1956), p. 41.
2john H. Beckom, “A Study of Vocational Instruction in the 3. F.
Boddie High School as Determined by the Occupational Choices of Former
Students, 1953—59” (unpublished master’s thesis, School of Education,
Atlanta University, August, 1960), p. 52.
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4. Both graduates and drop—outs voted significantly for
greater emphasis on occupations as well as on personal—
social relationships.
5. A need to make the course more meaningful by making it a
living experience was strongly indicated.
6. The necessity for having the course taught by properly
qualified, competent, and interested teachers was
strongly noted.’
A new approach used by a team of teachers instructing a vocational
guidance course in a junior high school in Lansing, Michigan, was to
broaden students’ overall understanding and awareness of the world,
rather than to focus on specific career areas. The rationale for this
approach was that if students are even to begin making meaningful voca
tional investigations they must first become more aware of the almost
infinite possibilities that are open to them——their worlds must be
enlarged. Students were, therefore, introduced to four worlds: the
Natural, the Technological, the Aesthetic, and the Human World. Students
seemed to become not only more aware of new worlds, but also more cogni
zant of the problems and challenges confronting man today.2
A questionnaire survey was conducted by the B’nai B’rith Vocational
Service Bureau of the career plans of the 1953 senior classes of
Philadelphia, Pennsylvania, and New Haven, Connecticut. In summarizing
the findings it was concluded that there is room for improvement in the
effectiveness with which we put across occupational information. Impli
cations were as follows:
‘William A. Rubinfeld and Robert Hoppock, “Occupations Course
Evaluated Eight Years Later,” The Vocational Guidance Journal, X, No. 1
(Autumn, 1961), pp. 45—48.
2Oze].ma Lockwood, David B. Smith and Robert Trezise, “Four Worlds:
An Approach to Occupational Guidance,” The Personnel and Guidance Journal,
XLVI, No. 7 (March, 1968), p. 641.
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1. We ought to put much more stress on local job opportunities,
recognizing that the preponderance of young people remains
in their own communities.
2. Young people ought to be better informed regarding the
necessity for, or advantages of, continued education in
preparation for professional, semi—professional, and
technical positions.
3. We should take cognizance of the opinions of students
regarding the types of careej planning activities which
they think are most helpful.
~ank N. Fletcher, Jr. states, “Occupational Information, effec
tively used, is not just a group of pamphlets and books in the li~ary
or in the guidance counselor’s office. Rather, it is integration of
all available appropriate materials into every ‘Nook and Crany’ of the
curriculum and total program of the school. Such integration demands
that guidance counselors not limit their activities and influence to
the counseling office. They must cooperate with teachers and persuade
them to incorporate occupational information in their courses and other
school activities.”2 This study attempted to find out whether Fletcher’s
ideas about the use of occupational information were implemented in the
Georgia high schools.
i-Robert Shosteck, “How Well Are We Putting Across Occupational
Information?” The Personnel and Guidance Journal, XXXIII (January, 1955),
pp. 265—69.
2~ank N. Fletcher, Jr., “Objectives of Occupational Information
for Junior High School Youth,” The Personnel and Guidance Journal, XXXIX,
No. 2 (October, 1960), pp. llg—20.
CHAPTER II
PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA
Genera]. statement ooncernin~ presentation of data.—The data
presented herein are the result of a tabulation of 54 item responses
made by 52 guidance counselors of 52 high scbools——9 junior high schools,
35 senior high schools and 8 junior and senior high schools——in the
Georgia Public School Systems. These responses indicate the counselors’
sources of occupational information, the techniques used for imparting
occupational information, and the extent to which an organized, compre
hensive system of occupational information is available in the high
schools of Georgia.
The data are divided into three categories:. Specific Provisions
for Occupational Information, Sources of Occupational Information, and
Techniques for Disseminating Occupational Information. Ten tables
constitute these categories into which the data have been divided.
Tables 1 through 6 are concerned with the data pertaining to the specific
provisions which are available for occupational information. Responses
to the question on provisions for adding new occupations to information
are tabulated and the counselor ratings of the comprehensiveness of the
occupational information are presented on a rating scale. Tables 7 and
8 represent data pertaining to the extent of use of the counselors’
sources of occupational information. Tables 9 and 10 include data
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pertaining to the extent of use of the counselors’ techniques for
disseminating occupational information. The techniques are ranked
according to frequency of use.
Specific provisions for occupational information.——Counselor
responses to the questions of how extensive and how up—to—date the
occupational information available to the students is, provide some
evaluation of the nature of the occupational information. In Table 1
it is shown that better than one—half, 63.5 per cent, of the counselors
indicated that the occupational information was very or quite extensive.
Only two or 3.8 per cent of the counselors felt that the occupational
information in their schools was quite or very limited. According to
the data in Table 2 on page 25, 82.7 per cent of the counselors felt
that the occupational information was very or quite up—to—date, while
none indicated that it was quite or very outdated. The data from the
TABLE 1
DISTRIBUTION OF RESPONSES TO THE QUESTION: HOW
EXTENSIVE IS THE OCCUPATIONAL INFORMATION
AVAILABLE TO YOUR STUDENTS?
Response Number Percentage
Very extensive 6 11.6
Quite extensive 27 51.9
Somewhat limited 17 32.7
Quite limited 1 1.9
Very limited 1 1.9
Total 52 100.0
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two tables give indication that the occupational information in the
schools has a greater tendency to be limited than to be outdated.
TABLE 2
DISTRIBUTION OF RESPONSES TO THE QUESTION: HOW
UP—TO-DATE IS THE OCCUPATIONAL INFORMà~TION?
Response Number Percentage
Very up—to—date 9 17.3
Quite up—to—date 34 65.4




Responses to the question of what provisions are made for adding
new occupations to the information also give an indication of the nature
of the occupational information available in the schools. Forty—two
counselors responded to this question. The provisions which they
listed are summarized below. Twenty—five of the counselors reported
that they add new occupations to the information by use of one of these
methods. Fifteen counselors use two of these methods and one counselor
uses three methods. One counselor indicated that no organized effort
was made in his program for adding new occupations to the information.
1. Materials are purchased each year 19
2. ~der free and inexpensive materials 16
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3. Written requests to companies, indus
tries and government agencies 6
4. Subscribe to sources which send
supplemental materials 12
5. Utilize the Occupational Information
Center 2
6. Civics classes collecting material on
occupations i
The data show that a major portion of the counselors provide for
adding new occupations by purchasing materials each year, ordering free
and inexpensive materials and subscribing to sources which provide
supplemental materials. It is noted that one counselor involves his
civics classes in collecting material on occupations. Seven counselors
listed use of the one method of ordering free and inexpensive materials.
The writer notes that studies which have been made of free and very
inexpensive materials have revealed that they alone cannot provide
adequate occupational information resources. Three counselors suggested
that there was an inadequate budget for ordering materials.
The data in Tables 3, 4, 5 and 6 give some indication of the organi
zation of the occupational information. As shown in Table 3 on page 27,
46.2 per cent of the counselors report a file of occupational information
available in the library and guidance office of their schools, while
42.3 per cent report a file available only in the guidance office. Two
counselors reported a file in the library alone. While the best location
for the file depends upon where it will have the greatest use, it is
helpful when a file can be located in the counselor’s office, or an
adjoining room, as the majority are reported located in these schools.
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TABLE 3
DISTRIBUTION OF RESPONSES TO THE QUESTION: IS A FILE
OF OCCUPATIONAL INFORMATION AVAILABLE TO STUDENTS?
Response Number Percentage
Library 2 3.8
Guidance Office 22 42.3
Library and Guidance Office 24 46.2
Other:
Guidance Office and
Individual Rooms 3 5.8
Guidance Office and
Individual Offices 1 1.9
Total 52 100.0
According to Table 4 on page 28, counselors use the alphabetical
plan, the coded plan and interest areas as systems for filing occupational
information in their schools. Five of these counselors reported use of
the alphabetical and coded plans; three use the interest areas and coded
plan; two use the interest areas and alphabetical plan; and two the
alphabetical, interest and coded plans. These three plans are the most
widely used for filing occupational information although each of them
has its advantages and disadvantages. The coded plan or D. 0. T. Plan
is especially recommended as a system for filing a large collection of
materials. While the alphabetical plan is easier to maintain and to use,
it does not group related occupations together——a weakness which should
be offset in some maimer. The interest area file plan, which is reported
2a
being used by eight counselors in their schools, is probably the most
meaningful to students. However, since some occupations do not fit into
any one interest area, it does necessitate the use of many cross—references.
It is the belief of the writer that the use of more than one plan, as was
reported by twelve of the counselors, is probably the best means of allow
ing for more flexibility in the filing system.
TABLE 4







Bennett Occupations Filing Plan
Other:
Displayed on display shelf in outer
counselor’s office 1
No counselors reported use of the Missouri Filing Plan, a plan
which utilizes subject headings grouped under school subjects; or the
Bennett Occupations Filing Plan in which the subject headings are
adapted from the D. 0. T., but the D. 0. T. code numbers are not used.
Counselors also reported in Table 5 on page 29 the use of other
types of special files of occupational information. The Career Informa
tion Kit which uses an adaptation of the Dewey Decimal Plan, is used by
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twenty—six of the counselors. The Occupational Exploration Kit, prepared
for senior high school students, and the Widening Occupational Roles Kit,
intended for junior high school students, were reported used in schools
by twelve and two counselors respectively. It is noted here that of the
seventeen schools which include the junior high school level, only two
were reported as utilizing the Widening Occupational Roles Kit. The
Chronicle Career Kit is being used in eleven schools and the Desk Top Kit
in fifteen schools. Both kits are based upon the D. 0. T. arrangement
and are part of a larger information service which can be added to periodi
cally. This provides a means for keeping information up—to—date. Both




Name of Kit Number
Career Information Kit 26
Occupational Exploration Kit 12
Chronicle Career Kit 11
Desk Top Kit 15
Other:
Widening Occupational Roles Kit 2
While all of these kits would require additional expenditure for
occupational information, any one could serve to complement an occupa
tional information filing system.
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In Table 6 responses indicate that more counselors are in need of
space, 26.9 per cent more, than are in need of information. However,
69.3 per cent of the counselors indicate a need for either more informa
tion or more space, while 9.6 per cent indicate the need for more
information and more space. This means that close to 80 per cent of the
counselors reported a need for either or both information and space.
Close to one—fifth of the counselors feel that the provisions in their
schools for occupational information are adequate.
TABLE 6
DISTRIBUTION OF RESPONSES TO THE QUESTION: WHICH
OF THE FOLLOWING ~RE YOU IN MOST NEED OF?
Response Number Percentage
More information 11 21.2
More space 25 48.1
More information, more space 5 9.6
Provisions are adequate 10 19.2
No response 1 1.9
Total 52 100.0
1
A ten—point rating scale was also responded to by the counselors
in an effort to provide evaluative data concerning the comprehensiveness
of the occupational information available in the high schools. The
scale on page 31 indicates that thirty—two of the counselors felt that
some organized effort is made to provide occupational information needed
by the students in their schools. This represents 62.7 per cent or
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better than three—fifths of the counselors responding to this question.
Fifteen of the counselors felt that a comprehensive program is provided
to supply needed information to students and gave a high rating of ~ or 9.
Four counselors indicated that there is no organized means of providing
occupational information needed by students——three giving a low rating of
3 and one a rating of 4. Included in this number were three senior high
schools and one junior high school. One counselor did not respond to this
question. The mean rating of the comprehensiveness of the occupational
information was 6.5, the median was 7 and the mode was 7. This means
that on the average an organized effort is made to provide information
needed by the students in the high schools, according to counselors in
the schools.
General Rating of the Comprehensiveness
of the Occupational Information
1 2 3
There is no organized





Rating•. 3 1 9 10 13 10 5 51
Sources of occupational inforxnation.——Table 7 on page 32 indicates
that among the national sources of occupational information: the
Occupational Outlook Handbook; Dictionary of Occupational Titles; occupa
tional monographs, briefs, guides and leaflets; popular magazine articles
and business and descriptive literature are the sources reported used
more frequently by the largest number of counselors. Over 60 per cent of
the counselors reported the use of each of these sources often and
4 5 6 7 9 10
Some organized effort A comprehensive
is made to provide program is provided
information needed by to supply needed in—
the students. formation to students.
Total
TABLE 7
FREQUENCY OF USE OF NATIONAL SOURCES OF OCCUPATIONAL INFORMaTION
Extent of Use
No Re
Source Often Sometimes Seldom Never s~nse Total
N(~) N(~) N(%) N(%) N(%) N(%)
Occupational Outlook Handbook 19(36.6) 23(44.2) 6(11.6) 2( 3.8) 2( 3.8) 52(100.0)
Dictionary of Occupational Titles 12(23.1) 22(42.3) 11(21.2) 5( 9.6) 2( 3.8) 52(100.0)
Job Guide for Young Workers . . . . 13(25.0) 5( 9.6) 25(48.1) 9(17.3) 52(100.0)
Counselor’s Guide to Occupational
and Other Manpower Information 11(21.2) 16(30.7) 6(11.6) 15(28.8) 4( 7.7) 52(100.0)
Counselor’s Information Service 7(13.5) 10(19.2) 6(11.6) 20(38.4) 9(17.3) 52(100.0)
Occupational Index 6(11.6) 19(36.5) 8(15.3) 12(23.1) 7(13.5) 52(100.0)
Career Index 15(28.8) 11(21.2) 9(17.3) 12(23.1) 5( 9.6) 52(100.0)
NVGA Bibliography of Current
Occupational Literature 4( 7.7) 7(13.5) 5( 9.6) 29(55.7) 7(13.5) 52(100.0)
School Guidance Worker 2( 3.8) 11(21.2) 5( 9.6) 27(51.9) 7(13.5) 52(100.0)
American Job Series 1( 1.9) 4( 7.7) 5( 9.6) 35(67.3) 7(13.5) 52(100.0)





Source Often Sometimes Seldom Never sponse Total
N(%) N(~) N(%) N(%) N(%) N(%)
School and College Placement 12(23.1) 10(19.2) 10 (19.2) 11(21.2) 9(17.3) 52(100.0)
Chronicle Guidance Reprints 11(21.2) 12(23.2) 8(15.3) 13(25.0) 8(15.3) 52(100.0)
Occupational monographs 24(46.2) 14(27.0) 4( 7.7) 2( 3.8) 8(15.3) 52(100.0)
briefs 22(42.3) 12(23.1) 4( 7.7) 2( 3.8) 12(23.1) 52(100.0)
guides 22(42.3) 12(23.1) 3( 5.8) 2( 3.8) 13(25.0) 52(100.0)
leaflets 24(46.2) 17(32.6) 3( 5.8) 1( 1.9) 7(13.5) 52(100.0)
Textbooks 14(26.9) 16(30.7) 14(27.0) l( 1.9) 7(13.5) 52(100.0)
Newspapers, phonograph records,
tapes, films and filmstrips 17(32.7) 22(42.3) 11(21.2) 1( 1.9) l( 1.9) 52(100.0)
Popular magazine articles (Changing
Times, Charm, Glamour, Horizons,
Mademoiselle, Seventeen) 14(26.9) 24(46.2) 13(25.0) 1( 1.9) . . . . 52(100.0)
Business and industrial descriptive
literature 16(30.8) 21(40.4) 10(19.2) 2( 3.8) 3( 5.8) 52(100.0)




Source Often Sometimes Seldom Never sponse Total
N(%) N(~) N(~) N(%) N(%) N(%)
Current classifications of labor
market areas (Etu~loyment Security
Review, Labor Market and Employ






*Each item under other was listed by one respondent.
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sometimes. Both the Occupational Outlook Handbook and the Dictionary of
Occupational Titles are recommended by authorities as valuable sources
of information. The Occupational Outlook Handbook is the most widely
used of all sources of occupational information. E~’oiu 48 to 67 per cent
of the counselors reported that they never use Job Guide for Young Workers,
NVGA Bibliography of Current Occupational Literature, School Guidance
Worker, American Job Series and B’nai B’rith Vocational Materials. Only
one or two counselors indicated that they never use occupational monographs,
briefs, guides and leaflets, textbooks, newspapers, phonograph records,
tapes, films and filmstrips, popular magazine articles and business and
industrial descriptive literature. The Job Guide for Young Workers and
the Counselor’s Guide to Occupational and Other Manpower Information have
been recommended by Hoppock as valuable references for every counselor’s
library. The occupational monographs, briefs, guides and leaflets are
all used by from 20 to 40 per cent of the counselors often and sometimes.
It was noted that counselors use a combination of these materials which
would tend to better meet the needs of a diversified student body.
Table 8 on page 36 indicates a high rate of use of local sources
of occupational information by a number of counselors. Over 50 per cent
of the counselors often or sometimes use descriptive literature from
local firms, labor market reports, job information from local surveys,
and work experience and placement programs. The local survey, which is
used often or sometimes by 63.4 per cent of the counselors, is cited by
authorities as being one of the best methods of obtaining reliable job
information about the local community. A high 75 to 86 per cent of the
counselors often or sometimes use civil service announcements, information
TABLE B
FREQUENCY OF USE OF LOCAL SOURCES OF OCCUPATIONAL INFORMATION
~ctent of Use
No Re
Source Often Sometimes Seldom Never sponse Total
N(s) N(%) N(%) N(~) N(%) N(%)
Job descriptions prepared by
the counselor
Descriptive literature from local
firms
Civil Service Announcements
Labor market reports (local and
state)
Job opportunity information from
local surveys
Work experience and placement
programs
Information from visits to local
colleges, universities and
vocational schools
3( 5.8) 16(30.8) 15(28.8) 13(25.0) 5( 9.6) 52(100.0)
10(19.2) 23(44.2) 10(19.2) 6(11.6) 3( 5.8) 52(100.0)
18(34.6) 27(52.0) 3( 5.8) 2( 3.8) 2( 3.8) 52(100.0)
10(19.2) 20(38.5) 17(32.7) .5( 9.6) . . . . 52(100.0)
10(19.2) 23(44.2) 8(15.4) 9(17.4) 2( 3.8) 52(100.0)
10(19.2) 21(40.4) 13(25.0) 3( 5.8) s( 9.6) 52(100.0)




Source Often Sometimes Seldom Never sponse Total
N(~) N(~) N(~) N(%) N(%) N(~)
Information from the State
Employment Service 19(36.6) 23(44.2) 5( 9.6) 2( 3.8) 3( 5.8) 52(100.0)
Information from the State
Department of Education 19(36.6) 25(48.1) 4( 7.6) l( 1.9) 3( 5.8) 52(100.0)
State industrial and occupational
regulations 6(11.6) 17(32.7) 17(32.7) 8(15.4) 4( 7.6) 52(100.0)
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from visits to local colleges, universities and vocational schools, from
the State Employment Service and from the State Department of Education.
One—fourth of the counselors reported that they never use job descriptions
prepared by the counselor. According to the data in this table, counse
lors make extensive use of their local sources of occupational information.
Techn~ues for disseminating occupational information.——According
to Table 9 on page 39, working with individuals; working with small
groups; and bulletin boards, displays and charts are techniques used by
all of the counselors at some time. All three are considered valuable
techniques which should rank number one on any counselor’s list. Only
one to three counselors seldom use these techniques. ~om 48 to 51 per
cent of the counselors never use educational television, role playing,
activities in an occupational club and a special course as techniques for
presenting occupational information. It is questionable whether educa
tional television is as accessible as some of the other techniques might
be. Field trips are believed to have considerable merit; and while they
entail quite a bit of time in scheduling and planning, it is noted that
38.5 per cent of the counselors use this technique sometimes. Assemblies
are also used by 55.7 per cent of the counselors as a technique for
presenting occupational information often and sometimes. These are con
sidered valuable for exposing all students to the same information. A
total of fifteen counselors reported the use of a special course; thirty—
two, a unit on occupational information; and forty—nine, that teachers
include occupational information in teaching subject matter. These
represent techniques for disseminating occupational information through
the formal curriculum, all of which are considered highly desirable.
TABLE 9
FREQUENCY OF USE OF TECHNIQUES FOR DISSEMINATING OCCUPATIONAL INFORMD~TION
Extent of Use
~ No Re—
Technique Often Sometimes Seldom Never sponse Total
N(%) N(%) N(%) N(%) N(%) N(%)
Working with individuals 42(80.7) 9(17.3) l( 2.0) . . . . . . . . 52(100.0)
Working with small groups 20(38.4) 29(55.8) 3( 5.8) . . . . . . . . 52(100.0)
Tape recordings 7(13.5) 12(23.1) 15(28.8) 14(26.9) 4( 7.7) 52(100.0)
Films, slides and film strips 13(25.0) 21(40.4) 10(19.2) 6(11.6) 2( 3.8) 52(100.0)
Bulletin boards, displays, charts 35(67.3) 12(23.1) 3( 5.8) . . . . 2( 3.8) 52(100.0)
Educational television 2( 3.8) 9(17.3) 11(21.2) 27(51.9) 3( 5.8) 52(100.0)
Role playing 2( 3.8) 10(19.3) 9(17.3) 26(50.0) 5( 9.6) 52(100.0)
Activities in occupational club 1( 1.9) 11(21.2) 11(21.2) 25(48.0) 4( 7.7) 52(100.0)
Career day 12(23.1) 14(26.9) 9(17.3) 17(32.7) . . . . 52(100.0)
Career conferences 11(21.2) 17(32.7) 13(25.0) 8(15,4) 3( 5.7) 52(100.0)
College night 18(34.6) 9(17.3) 11(21.2) 11(21.2) 3( 5.7) 52(100.0)
TABLE 9——Continued
~bctent of Use
No Re—Technique Often Sometimes Seldom Never sponse Total
N(%) N(%) N(%) N(%) N(~) N(%)
Field trips 4( 7.7) 20(38.5) 15(28.8) 9(17.3) 4( 7.7) 52(100.0)
Work experience 12(23.0) 20(38.5) 11(21.2) 5( 9.6) 4( 7.7) 52(100.0)
Assemblies 13(25.0) 16(30.7) il(21.2) 10(19.3) 2( 3,8) 52(100.0)
Special course 7(13.5) 6(11.5) 2( 3.8) 26(50.0) 11(21.2) 52(100.0)
Unit on occupational information 15(28.8) 11(21.2) 6(11.5) 12(23.1) 8(15.4) 52(100.0)
Teachers include occupational
information in teaching subject
matter 13(25.0) 26(50.0) 10(19.3) 1( 1.9) 2( 3.8) 52(100.0)
1,1
However, it is felt that a course in occupations may have more value.
The techniques are shown in Table 10 in rank order of the number
of counselors reporting their use. When ranked in this manner, working
with ii~dividuals; working with small groups; bulletin boards, displays,
and charts rank highest, while educational television, role playing and
a special course rank lowest among the techniques used.
TABLE 10
RANK ORDER OF TECHNIQUES BY NUMBER
OF COUNSELORS REPORTING USE
Technique Rank Number
Working with individuals 1.5 52
Working with small groups 1.5 52
Tape recordings 12 34
Films, slides and film strips 5 44
Bulletin boards, displays, charts 3 50
Educational television 15 22
Role playing 16 21
Activities in occupational club 14 23
Career day 11 35
Career conferences 7 41
College night 10 3~
Field trips 9 39
Work experience 6 43
Assemblies B




Unit on occupational information 13 32
Teachers include occupational infor
mation in teaching subject matter 4 49
Fifteen counselors reported the following grade levels at which a
special course in occupational information is included: eighth, eleventh
and twelfth grades, two; ninth grade, four; ninth, tenth and twelfth
grades; ninth and tenth grades; tenth grade; tenth through twelfth grades,
two; eleventh and twelfth grades, two; and twelfth grade, two, The
course is taught most frequently at the ninth, eleventh and twelfth grade
levels. Evidence suggests that the appropriate time to teach occupations
is just before or at the time that large enough numbers of persons will
need and want substantially the same kinds of occupational information;
specifically, during the last term preceding the point at which substan
tial numbers of students terminate their full—time schooling. It would
follow that, as is reported by severalcoimselors in this study, a course
in occupations might be taught at more than one grade level.
The following courses were listed as the subject matter areas in








5. D.E. and D.C.T., industrial arts .
6. D.E., D.C.T., Human Relations and
American Culture 8, 11, 12
7. English 9, 10
8. English io
9. English and Social Studies 8 through 12
10. English, Business, Agriculture
and vocational subjects 10, 11, 12
il. Family Living 12
12. Georgia History, Homemaking .
13. General Business 12
14. Health 8
15. Home Economics 8 through 12
16. Science 8
17. Senior activities 12
18. Social Studies 8, 9
19. Social Studies 8 through 12
20. Social Studies 9
21. Social Studies 9
22. Sociology 11, 12
23. Vocational Guidance io
24. VOT, DCT, Home Economics,
Agriculture, Civics, and Psychology 9 through 12
The courses listed most frequently as those in which the unit on
occupational information is included were Civics, four; English, four;
Social Studies, five; and Home Economics, three. It is noted from this
data that Home Economics is reported by one counselor as the only course
in which a imit in occupational information is taught. The writer ques
tions whether the use of this course alone is adequate to reach all of
the student body, male and female. Ten counselors listed the twelfth
grade as one grade level at which the unit in occupational information
is taught in their schools; seven, the eleventh grade; eight, the tenth
grade; ten, the ninth grade; and eight, the eighth grade. It appears
that a unit in occupational information is frequently taught in the
schools at all grade levels.
CHAPTER III
STJW~RY, CONCLUSIONS, fl4PLICATIONS, RECONNENDATIONS
Problem and procedure .——The problem involved in this study was to
determine the availability of occupational information in the high schools
of Georgia and the extent to which it was put to use by the guidance
counselor. The general purpose of the investigation was to discover and
compare the sources, techniques and uses of occupational information by
the guidance counselors in the high schools.
The study was conducted in 100 high schools located throughout the
state of Georgia. The descriptive research method was used in this study,
utilizing the questionnaire for gathering the necessary data. Permission
to conduct the study was secured from the school authorities. The rela
ted literature pertinent to the study was reviewed, summarized and
organized for interpretation. A random sample of 100 guidance counselors
and their respective high schools was taicen. A questionnaire was con
structed, validated and mailed to each of the 100 counselors included in
the sample. Data from fifty-two of the questionnaires returned by the
respondents were used in the study. Frequency and per cent were used to
analyze and interpret the data. The data were presented in tabular form
in Chapter II. Findings, conclusions, implications and recommendations
are presented in this chapter.
Summary of related literature.——As our society becomes more complex,
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individuals can make direct contact with ever smaller segments of the
worlds of work and education; as kinds of occupations proliferate, each
individual knows personally a smaller sample of ail possible kinds of
workers.1 The high school student who is forced to find his occupational
identity in this increasingly complex world of work needs, among other
things, access to the proper occupational information.
As indicated by the literature, the guidance counselor must be
familiar with the major industrial and occupational groupings, with the
sources of occupational information, and with the most effective methods
of using these sources to find the answers to the questions which he and
his counselees have about the world of work. The counselor must know
where to find information that may affect the future of an occupation,
and he must know how to interpret this information.
A major concern of the counselor should be his sources of occupa
tional information. Original sources of all occupational information
are the worker himself, the employer for whom he works and the government
agency which issues licenses and regulates other employment activity.
Information from these basic sources is acquired by job analysis, by
community survey, or by the follow—up survey. A local survey is one of
the best methods of revealing the picture of occupational opportunities
in a community.
The secondary or intermediate source of occupational information is
publications. Sources of published occupational information are govern—
ment agencies, commercial publishers, professional and industrial
1Baer and Roeber, Occupational Information, p. 359.
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organizations, educational institutions, periodicals, audio—visual
materials and indexes. From these sources are obtained various types
of printed occupational materials such as: career fiction, biography,
occupational monograph, occupational brief, occupational abstract,
occupational guide, job series, business and industrial descriptive
literature, occupational and industrial description, recruitment litera
ture, poster or chart and article or reprint.
Hoppock states that the Occupational Outlook Handbook is perhaps
the most widely used of all sources of occupational information. To
supplement the Handbook most schools maintain a collection of occupa
tional pamphlets. In addition, he feels that the following are valuable
references which belong in every counselor’s library: the Dictionary
of Occupational Titles, the Job Guide for Young Workers, the Counselor’s
Guide to Occupational and Other Manpower Information, and the local
classified telephone directory.1
There are two principal means which are employed for putting across
occupational information—through individual counseling and through group
or extraclassroom activities. Career conferences, assemblies, school
clubs, college days and conferences, commencement programs, interviews
with workers and employers, displays, field trips, orientation programs,
meetings of special interest groups and publications may be used. In
addition, the formal curriculum, including regular classes, units and a
special course, may be used.
In order for occupational information to be effectively used, it
1Hoppock, Occupational Information, pp. 29—30.
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must be well integrated into the curriculum and total program of the
school. Counselors must cooperate with teachers and persuade them to
incorporate occupational information in their courses and other school
activities.
~analysis and interpretation of the data
revealed the following significant findings:
1. Counselors in one—half of the schools felt that the occupa
tional information was very or quite extensive.
2. The occupational information was reported as quite or very
up—to—date in four—fifths of the schools.
3. Counselors most often provided for adding new occupations
to information by purchasing new materials each year,
ordering free and inexpensive materials, and subscribing
to sources which send supplemental materials.
4. An occupational information file was located in the lilxary
and/or the guidance office of most of the schools.
5. Counselors used the alphabetical plan, coded plan or the
interest areas plan supplemented by a special file of
occupational information in their system of filing occupa—
tional information.
6. Counselors reported a need for either or both information
and space in four—fifths of the high schools. More coun
selors reported a need for more space than reported a need
for more inf~’mation.
7. Counselors in the majority of the schools felt that an
organized effort was being made to provide information
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needed by their students.
8. The Occupational Outlook Handbook; Dictionary of Occupational
Titles; occupational monographs, briefs, guides and leaflets;
popular magazine articles and business and descriptive litera
ture were the national sources of occupational information
used most frequently by the largest number of counselors.
9. More counselors never used Job Guide for Young Workers,
NVGA Bibliography of Current Occupational Literature,
School G~4dance Worker, ~merican Job Series and B’nai B’rith
vocational materials than any other national sources of
occupational information.
10. Only one or two counselors never used occupational mono
graphs, briefs, guides and leaflets, textbooks, newspapers,
phonograph records, tapes, films and filmstrips, popular
magazine articles and business and industrial descriptive
literature as sources of occupational information.
11. Over one—half of the counselors often or sometimes used
descriptive literature from local firms, labor market
reports, job information from local surveys, and work
experience and placement programs as local sources of
occupational information.
12. Over three—fourths of the counselors often or sometimes
used civil service announcements, information from visits
to local colleges, universities and vocational schools,
from the State ~mployment Service and from the State
Department of Education as local sources of occupational
information.
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13. One—fourth of the counselors never used job descriptions
prepared by the counselor as a source of occupational
information.
14. All of the counselors used working with individuals; working
with small groups; and bulletin boards, displays and charts
as techniques for disseminating occupational information.
15. One—half of the counselors never used educational television,
role playing, activities in an occupational club and a
special course as techniques for presenting occupational
information.
16. Twenty—four counselors often or sometimes used field trips
as a means of disseminating occupational information.
17. Assemblies were used by thirty—nine of the counselors often
or sometimes.
lS. A special course in occupations was taught in 15 schools; a
unit in 32 schools; and in 49 schools teachers included
occupational information in teaching subject matter.
19. Working with individuals; working with small groups;
bulletin boards, displays and charts ranked highest as
techniques for disseminating occupational information;
while educational television, role playing and a special
course ranked lowest.
20. A special course in occupational information was included in
fifteen schools as follows: eighth, eleventh and twelfth
grades at two schools; ninth grade at four schools; tenth
and twelfth grades at one school; ninth and tenth grades
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at one school; tenth grade at one school; tenth through
twelfth grades at two schools; eleventh and twelfth grades
at two schools; and twelfth grade at two schools.
21. The subject matter areas in which a unit on occupational
information was most frequently included were civics,
English, social studies and home economics.
22. The twelfth grade was one grade level at which the unit
in occupational information was taught at ten schools;
the eleventh grade at seven schools; the tenth grade at
eight schools; the ninth grade at ten schools; and the
eighth grade at eight schools.
Conclusions.—-The findings of this study seem to warrant the
following conclusions:
1. The occupational information in the high schools has a
greater tendency to be limited than to be outdated.
2. A majority of the high schools have an occupational
information file located in the counselor’s office.
3. There is a greater need for more space than for more
information in the high schools.
4. An organized effort is made to provide information needed
by the students in the majority of the high schools.
5. Counselors make frequent use of a number of the national
sources of occupational information.
6. Counselors use more local sources of occupational informa
tion than national sources.
7. A variety of techniques for disseminating occupational
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information is used at some time in most of the high schools.
8. A course in occupational information is not taught in the
majority of the high schools.
9. A special course in occupational information is taught most
often at the ninth and twelfth grade levels.
10. A unit in occupational information is taught in the schools
at all levels from eight through twelve.
Implications.——me following implications seem to be inherent in
the findings and conclusions:
1. The need for more information in a number of schools and
for more space in a great number of schools seems to be a
weak point which could add to the inadequacy of the occupa
tional information service of these schools.
2. The fact that twenty—eight counselors seldom or never use
job descriptions prep~’ed by the counselor seems to indicate
that it is not being fully utilized as a local source of
occupational information.
3. The fact that one—half of the counselors never use educa
tional television, role playing, activities in an occupational
club, and a special course as techniques for presenting
occupational information implies a need for wider use of
these techniques.
Recommendatjons...._These implications seem to warrant the following
recommendations:
1. That more counselors make more frequent use of job descrip
tions prepared by the counselor as a source of occupational
information.
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2. That more counselors utilize educational television, role
playing, activities in an occupational club, and a special
course as techniques for presenting occupational information.
3. That the findings in this study be used by guidance counselors
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Name of School _______________________________ Date
Junior High School _____ Senior High School _____
QIJESTI ONNAIRE
THE USE OF OCCUPATIONAL INFORMATION IN THE GEORGIA HIGH SCHOOLS
A. Specific Provisions for Occupational Information
The questions below are to give an indication of the provisions made
for occupational information in your high school. Please indicate by a.
check mark the answer which moat nearly describes your occupational
information service.













3. What provisions do you make for adding new occupations to your
information? ___________________________________________________
4. Is a file of occupational information available to students in
the library? _____, the guidance office? _____, any other place?
— (please specify) ___________________________________—
5. What system/s is used for filing occupational information?
Alphabetical Plan (Home Made Plan) _____





Missouri Filing Plan (School Subjects)






6. Which of the following are you in most need of?
More information _____ More space
Provisions are adequate
7. What is your rating of the comprehensiveness of the occupational
information? (Circle one)
1 2 3
There is no organized









to supply needed info~—
mation to students.







indicate by a check mark the extent to which you use each of
of occupational information listed below. Be sure to check
those sources which you do not use or are not available for
If there are sources used by you which are not listed, please
under “other.1’ Often will be used here to indicate Weekly,
— monthly, seldom — yearly, never — not at all.
National Sources of Occupational Information
Often Sometimes Seldom Never
1. Occupational Outlook Handbook
2. Dictionary of Occupational Titles_____
3. Job Guide for Young Workers
4. Counselor’s Guide to Occupational
and Other Manpower Information
5. Counselor’s Information Service ____
6. Occupational Index
Other
.4 5 6 7 S 10
7. Career Index
~ ~ ., ...~ ~ ~ - !.~
15. Textbooks
16. Newspapers, phonograph records,
tapes, films and filmstrips
17. Popular magazine articles
(Changing Times, Charm, Glamour,
Horizons, Mademoiselle, Seven
teen)
iS. Business and industrial
descriptive literature
19. Current population reports
20. Current classifications of labor
market areas (Employment Security
Review, Labor Market and Employ
ment Security)
21. Other:
Often Sometimes Seldom Never
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8. NVGA Bibliography of Current
Oöcupational Literature _____
9. School Guidance Worker _____
10. American Job Series _____
l1.~ B’nai B’rith Vocational Materials____
12. School and College Placement _____
13. Chronicle Guidance Reprints _____





Local Sources of Occupational Information
Often Sometimes Seldom Never
22. Job descriptions prepared by the
counselor
23. Descriptive literature from
local firms
24. Civil Service Announcements
25. Labor market reports (local and
state)
26. Job opportunity information
from local surveys
27. Work experience and placement
programs
28. Information from visits to local
colleges, universities and
vocational schools
29. Information from the State
~nployment Service
30. Information from the State
Department of Education
31. State industrial and occupa
tional regulations
32. Other:
C. Techniques for Using Occupational Information
Please check the extent to which you use each of the techniques listed
below. If there are techniques used by you which are not listed, please
add them under “other.”
33. Working with individuals _____ _____ _____ —____
34. Working with small groups ____ ____ ____
35. Tape recordings
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Often Sometimes Seldom Never
36. Films, slides and filmstrips _____ _____ _____ _____
37. Bulletin boards, displays, charts_____ _____ _____ _____
3~3. Educational television _____ _____ _____ _____
39. Role playing _____ _____ _____ _____
40. Activities in occupational club _____ _____ _____ _____
41. Career day _____ _____ _____
I~2. Career conferences —~ _____ _____ _____
43. College night _____ _____ _____ _____
44. Field trips _____ _____ _____ _____
45. Work experience _____
46. Assemblies
47. Special course: Grade level
where included — _____
4S. Unit on occupational informa
tion: Subject matter area where
included ;
grade level where included
49. Teachers include Occupational
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